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\R rh

}NN}racious reader. Before he beqa! kin^ $ read actively.

dergarren, I would read to him from ) Kelly Gallagher. wl

Lemony Snicket books, and when ,.ll on this subject, sees this
s+\

Lemonv Snlcket bOOkS. and when csl On thrs SUbleCt, SeeS thls Dhenornenon ru'hr.n ne . a \ l  . ,-- . . .  .S

h e b e g a n t o r e a d l r i m s e l f , h e b u r n e d c h o u g h i u r o S J , \ \ =he began ro read himself, he burned though Mo J E-as coiEAI R eadicide) in large measure as a reactlon
\7 i i lems,LaneSmi th ,Dar renShan,R ickRiordan, I
a n d S u z a n n e C o l i i n s . N o w h i s b e d i s s u r r o u n d e d o n . s h i f t e d o u r f o c u s
W i i l e i " r s , L a n e S m i t h , D a r r e n S h a n , R i c k R i o r d a n , I -
a n d S u z a n n e C o l i i n s . N o w h i s b e d i s s u r r o u n d e d o n . s h i f t e d o u r f o c u s , | . . t r t
borh sides by six-foor-tall bookshelves fil led *ith'l dramatiially, but it has nor been my experience that ,- htIM
titles he dsyoulsd-sut of sheer pleasure. S ,@, when discussing reading- instru.ccion, t...-\Pf,r$S'l*,i'lreshedevoured-T::i:ff:Jji:1il'.';-*0".- 

t ffi"::L"H'J:;:1",#:tl::H'Jt:::.-Yh,.t]JA
cron rhese .iays. He ,ust nnrshe,i e,ghrn gra.ie an.i $ f ,1f} ; it 

-

r-$un^g.o ,u go ,ffir. y.u-*ifri? [ *on, .n rmprove tnerr stuoents reaorng ror trs own h I l'.th{ r,,

f;rf# 
Orb ( sake. Bur rln.... morives have nor aiwavs- res+lted .t4i;ry,

be*u:ue,n/ 'J|"-- iso6IGfi .nt.He'snott i redofreading;he$inbestpract ices,^"o@i' f l lF}cra**o,, |
otLzt ulnt / nasn r grown out of it. As he teils it, he "iust doesn't S despite its best intentions, has alienared L,o..y o"",- t;i\: .^ a{.UttZl tlktrl 

nasn t grown out oI lt. -tls ne tells lt, ne ,ust ooesn t \ aesPrte lts Dest lntentlons, nas alrenateo try- 
id( .i-:a \Q.

u r o , . l l K e t o r e a d a n y m o r e . ' | d e n t s f r o m t h e a c t o f r e u d i n @ \ x { h ' ' l . 1

fiqw l r::,::":'TT"l in' .,,r*/r,aLzt'trL .reaching $ *"0'.,!,i",t;;.,";ff';;#;;il-) ' .ffrfr
g,!;tiLs{over-Teaching 

! tificuti"on*o^r"*"J;r;*r-;".ffi 9ff'^,'t lfv r' 
-t q = | A s a h i g h s c h o o 1 E n g I i s h t e a c h e r , i t b r e a k s m y h e a r t 1 r ( l 1 _ 6 8 ) ' A l ' w , l o t * .

. r i :  i  :  i -  ; i :  t  ,  ,  .  \ r  
' ' i / t 0 1  ' . h l v

' As a high school English teacher, it breaks my heart I fhe use g&g!q!q!.rized gradebooks (Narter 6t-68). A/ ,U|lat-- ' \' ;' and rrar- 't/Jfjl'xiltrsyr{f ,i,,, 
-=i{i:{:ii:t"'.'"^."T::i::iifui:i[ 

{wlfrrttaft bnsy; famlliar with among my best students, who, as they as implied by the entries displayed, the pressure * it^) ltSt ,
frrik ,, ,'| ,grow older, are taught that their natural and suc- "window dress" the gradebook is overwhelming and 7 |
.llerslianhH.[..rfot aoproach to readins isn't sood enoueh. and easiiv satisfied bv worksheers. iournals. and q;anti- l/ -.a/tdJJ'rstttlu'lriessful approach to reading isn't good enough, and ^g!jy33gj

ryJ T' -* rhat only when rhey have raken ro reading with a ( fird ̂ ^rg
4|lc6ot llaai pencil in their hands will thev be the kinds of read- | itr;fiiA&?:&;::Ti'JJj:ii*t:ilT:I?:;JrlT,'#:1,: f Hffi. ffiJ;;n
@y) ' : ' , ' , l ; , , va l ued inm idd Ieschoo iandh ighschoo lEng l i sh l i r o i v i oy ; t ! .

\ , , x ,F :Yc lasses .Graph i co rgan i ze rs , r e f l ec t i on jou rna i s ,and | ' i l 0nU\ , , y I $?Yc lasses .Graph i co rgan i ze rs , r e f l ec t i on jou rna i s ,and | ' l u0 r ya
9oTY)anno ta t i on , . q . , , . . L . n . , , oa " f accompanyL i t e ra | " , ' a . 6 ,p? ! r f i

, ioJ]l!1ls.3nd quanti.- 
. - ,vr)c c&

i n . i . i "p : : : : , : . ' " " requ i rements todayaccompanyI i te ra- la i ' ' ,ud"11 ' , I . " '@id .7 ; ; ,q';:N 
ffi;j::iltJni*::;:'::5:1#1,?:::::1 I ":Ji', wr,A'n^ffl the original pubiications, and students are ex- 

I 
*O self-auare. metacognitiuereaders. 

-{ ,- nO ffirfu,lj* I dxt|'ffffi

g'#*r,i'Eag"'s;g

/:if #,,e 9c, tlnrs t*t scusnL.t?
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f i  penc i l sDown: l sM im ick ing theBehav io rso f  "GoodReaders "Bad fo rGoodReaders  ?  

$ l \ $

I $ ItN[ ,**"cognition lgand compurerized sradebook-s aside when a. $ \ *:.'$
I t. j V 

t '- '--4'v6rrrlrv'r 
l imr"n"ffiach. lfhile ,nor. r".r",.^.;;. \ .ot$.I

,$ i$I I h'*:n::':T?'jJ:,H*:TJJHff:#:: | ffi#t;*::.;;**ffi 3 I N
$::S f:r,ru1i",','.':;'Jil:il:.,:::ii":^.'*T: I $$$ $l
S S 3 {$ for hundreds of teaching stracegies gearedat helping teach and force so much marsinalia on younq read- \ $ S r\ i \N ::::::::ffi;:ffi,1n':.t';T'ilT.rur 's\ \ {'

\ loil"^.n r" rr"o.'.r tr'.'*.qooG*. 
ffiy;*4bn/r n i r i nn  i s  no t  n lwavqmeracognidon is .ot alwrys -' / ' ' 

^d", Vryso.

.^$l.",JT#i:: :::;;:l ffi ::::::: ffi:::J;:-,-",,","* ,I .{r\
l s . . i *as ingu |a rmethodor i I * * * * ' ,nmetacogn i t i onandgu la rmet l rodo , , . , ' o . ^@-$$

$$$iv:""*,:m"Ti,:lj I fjfti:ffi ;ilil'.t{I$t$":*:;ru#l ffi
t 1 i t $ 3t". ought to foltow. I ifift.book rhut naching is what sood readers do bookmark

\f [ ]a.t [l 
happening) may actualiy work what good readers do poster$i[;S R iV happlning) ma], acruali]' wlrk

>VNt against the objectives of our better readers, espe-\ \  \ - _
\ crallv when the vehlcle emplovecl as evldence ls ln-

\ tt Da.E It hapPenlng) ry_actuatly *or5 what good readers do poster

\t tTil- what good readers do printable

\ , , . , , * . a n d i n t e r r u p , , g o o j , . o d i n s , . c @ | w h a t g o o d r e a d e r s d o a n c h o r c h a r t
t S The vehicle for metacognicion chat I'm mosr

.h\f$:$ gfr.{, dir.,r quick. survey of a few oi chese posrers anci

X {{ }fr,_in the marei+s of ourstudGia'books, g!g3g!g$' bookmarks yi.ldt 
"ottly 

fuefinitions of

. N N.-S NfS)-nolg and codes. The srudent's hastily-wricten "re- what good .eader@

\ i\t-tQ ffii, *ffid of the Ringi' on the cover of wil- il.nffiffi;ffi sood readers "predict, cqn-
S\S R,\ SN liam Golding's classic novel. The green highlighter nect to the text, visualize, 

"rk 
qr'r.G*, i.,f.r,

N N l I . { \ d a m p e n i n g d o z e n s o f p a g e s o f T h e G r e a t G a t s b 7
N " [ * - N \ : T h e d r m r n u t l v e c o P y o r u 1 I v t t c e a n c | ' [ v t e n p , " . . , . u , , y o r n g / . l - r r e r r

S\ N \$U,rrrcing at irs edges from rhe 30-odd sticky notes *6t*^rks designed for upper-level readers sug-

S $ NS.5 $ restifying ro che nlrmerous similarit ies between the gest lQ3R, a rechnique devised in 1946 by Fran-

N S .1fr\ $$ iife of a high schooler and that of a migrant worker cis Pleasant Robinson, a professor of psychology, to

\ S S iV-\ in the 1930s. assist students with rheir study skil ls (Robinson).

1$ \ i NKi, . 
Soch@cercainly keeps the computer- However, they do not credit Dr. Robinson. In fact,

\.C-StJ-\ ' ized gradebook beast fat and happy. Teachers wanr one wouid be hard pressed to find any specific ac-

Q STSSN srudents to do more rhan jast read, especially since ademic origin for the ubiquitous clai-ms of \7hat

\S'.\ \ RS,N rhat's a tough thing co quantif i ' .  Students want to GoodReadersDoonanyof rhePosters,bookmarks,

\.qN 
Lt\ 

r/orz rhey did.more rhanfarr jead. so the.v sive the and charts that our students wiil have pestering
'\ - 

\- reachii sorneihing to quanrify. A novel becomes a them during their reading. Learning Things, the

series of assignments and assessments, something Education Store, claims that glpdlsaders.-bteyisv,

that can be counted, and, bon appetit, _the compur- question, predict, infer, connect, sumrr.rarize. apd .
erized gradebook beast is sated. Still, as Mr. Gal- dvaluate" ("Reading"), which seems a reduction de-

@etapho r ) , . . s tuden ts ; *e -d f r0mChap te r7o f theseconded i t i ono fVba t
are drowning in marginalia and a sea of sdcky Research HaJ t0 Say about Reading Instruaion (Sam-

notes" (4). uels and Farstrup). Besides reducing the chapcer
' But I sincerely believe rhat most reachers do (which has since been expanded and complicared

what they can to put the demands of standardized in later editions) to an apparent bow-to list, it also
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see one potential arca of ambiguity in these lists,

and that is in regard to the rype of reading to which

they apply. For instance, the third edition of Vhat

Research Hat n Say about Reading lnstraction admits

that the work concerning prediction and think-

alouds was most often focused on elementary-level

narrative texts (Samuels and Farstrup). Flowever,

initiacives and reports about the literacy profrcie.n-

t^ cies of adolescents have focused on improving the
-  

r r  :  :  ;  :  i  i
readlng of rntofmatronal texts and content-area

:
ciasses (beers, Probst, ancl t(ref l/4). Jo, tne ques-

#
;i6fi1f what "good novel readers" or "good poetrv

read ers " o r " e o;E;fi t-no rr rr.,, o n 
_ffi 

oI
-
ilt necessaiily-r fri?-Seing answered by liceracy

studies, Furthermore, for rhe purPose of reading
instruction, most English teachers are comfort-
able with the term good readers, but I'll bet fewer

of us would be OK with a list of what "good po-

etry readers" or "good pleasure readers" do. More
to the point, while metacognitive strategies haYe
shown themselves time and time again to improve

and Steve Sax Syndrome

\.d"S tir.."r*e, especially sophisticated litera-

ture, is most certainiy a unique activity with par-

)d\e' 
- 

ticular obiectives-EEsi?Gs those concerned with the. t . .

- 
ticular obiectives beslZGithose concerned with the

mechanics of doing so. The effect of metacognitive

Nfr)"riiffi"Wfiii"h ,2 -*.."" *"'!'"''.n''t i:i1",'-:i:''*l
*o"'l^nr f, ," -oit* the swing of Angels slugger Albert Pul-

Dav id  Nar te r

immersed in a book we have to "come up for air"

(12). Even so, they continue to practice and develop

those skil ls.
But

rnterru

1n8 Llp a

internally, having him copy those steps externally

would probably screw up his swing immediacely'

Having him behave so metacognitrvely at a task

instance, these same catchers maintain the ability to

b
\

$
$
o

l\a
$

TR
g}R

t.$
!l

\

l
;
i
n

f
s

. b,f ry ffi'::ilJ:::';l,trJ1Ti:;il: tlrat was once second nature may do him in entirely. { 
',,D

'w)ii,i,r;i#{if 
!!:i 

' 
l6s-" 

:^"d plenty of ptuye.-nd coaches do-but
.hcl_ ,/.

,ilOyo';|. / in rhe end, Albert Puljos is not just a manifestation
'ob'" 

/ of those physical steps. There is a lot more going on

-, , ,U likC , there, including the identification of the pitch as
t' Tlr"-{fut." decermined by the spin of the ball and the predrc-

tion of a pitch's direction and speed as estimated

by instinct and practice. Good readers of literature

do a lot that they're.o,@
ciallv when thev are in what l\ancle rrtwell cotned

-+'

In fact, this problem lras occurredJnor. ,ilun'u -ilp.,'$it
few times in professional baseball. Among the terms ittl " 

gl".t
given to a sudden over-awareness and consequent ,'Ot X[t N.l
collapse in basic mechanics is "$teve Sax Syndromg," 

i(f,$lifo*

Hffi l"T ,f,i,'jffi:111 ifi;il":",:T (I{;#q
first base. A similar affliction appears in some cacch- {\irtA -'yff 

I

ers (most famousiy Yankees ,.a..iu., Mackey : ' &'t t{l' 
" 

-

who suddeniy lose the abiliry to toss the ball *-? "filff

the pitcher. In both tasks, the physical abilitiesre- L" 
,fCF )

quired of the players are well within their means. .For

Thompson-McClellan Photography

comDrenensron ancl v

y be the foci ofliteraru
do even more da
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Pencifs Down: ls Mimicking the Behaviors ol "Cood Readers" r^r r"r ,  

) ; ;^; ;ryM
-g /ilvJ- daj pf 0 yf o" t- '

S throw our runners at second base, a task that requires _the literature no longer existd as a work ofarr or in-.

S I them co throw as quickly and hard as they can. But teliectual inquiry, bur rarher as a reaching cool serv-
. F I

F I the simple ross, given the extra time to think and ing psychological, sociologlcat, and orher vry

N. pianrherr*uyrnffi- ff is(brown, "Teachrne').

6l lcs and sometimes obhterates that abrlity. Such play- Examples presented by other proponents
-EFsTecome 

so aware of the externafphysical process of annotation are even more dubious. The notes
that they lose the feel of the instinct and talent that presented as an example by teacher Matrhew D.
got them co rhe majors in the first place. Such play- Brown, inbis EnglishJoarnal article "I'll Have Mine

- ers Iose cheir ability to excel at a simple task because Annotated, Please: Helping Studenrs Make Con-
i - *^ . ,  L . , ^^ -^ . , . , - . ' , ,  ^ - , ^ -^  ^ f  ^  ^ -^^^^^  *L^+ - , ^ .  ^ -^ . , :  ^^^ - ;^^ -  - , ;+L  ' r ^ . . r  , ,  ^L^* , -  ^ r , r r ^^  / - . . ^ , .nections with Text," shows a segment of The Great

Gatby so defaced rhat the student has wricten 91
words in annocating a 120-word text. At some..' ':'. '. '....: -

needed to accomDllsh ; Doint even the mosc devoced teacher of annota-

L 
s;\they became over-ty aware of a process that was previ-

$ !fi 
ouriy ̂ narural ro rhem as walking.

's$|5,n,,,.J'lT,i'."'i:1J.inll*=-,-*H#i#\ I I
s objectives themselves. tion must admir that student response can not only

t N I i $a$fFffie thng happens when reaTeF6cus on c6l physically eclipse a piece of literature but can inref-

$ i . } [ F t ' " " , * n o , u . * g u n . i * o ' k , n . e r S r a E n e t t h a n r h e

fime ching happens wheni$l $ri
I t * t p focus of the annotations themselves: the literature. In his arricle, Brown highlights rhe student

\ S $ I *V.,, ceachers concinue to encourage good readers to note, "This is an awkward momenr-I've had

$ ;. .{ \ }rtrp reading and prove to us they are "active readers." thesei' as "evidence she is rhinking about and con-
t  'R'  

X.hS nect ing with rhe rcxr" (7i-76. Is i r? Or is i r  more
iikely that Brown has forced her focus from rhe texr \ J
to evidence of 

" 
p.o..rt fot ,h. p"rr rr { t[$i-l$ilil*,d;ffi;::":rT:ff::Til::,::: ffi]Trr:.,*:,,H:;;;,":T,rii::R,] N f,r

? IG: i f f i eshown th . - s . I , , e , I a rexamp le i s r i d i cu Iousandon Iya i , * ^ . * ,o , . , n .n \ \ lN
to be usefui tools for a tariejryf-gljry further from the lirerature. I J N \ $t.

b"r"d - G^{t##ffiKP"N$$ing has been shown to increase rext comprehension I 
- 

X '' ^ih N
and vocabulary acquisition (Lomicka). Even in an Most of our best readers (those honors srudenrs N\S\-C$ },'
English class whose specific and primary goal is *ho consffi-i1ffiEii in reading) "like" reacl- { \\i..t j

. - o n n n o i n g l i t e r a t u r e . B u t a s k t h e s e , " - . o J . , " f f i . N . ' . $ i \ t r

Q-ff i  ,  i i -* .*h.y t  $, ' : \ t
fi 

trle 
r.o 

{ .\ {^ .
{{t'c tTw? ffi*oicrions, and orher such "connecliens"- while readins, will ir nor come ̂, ,n. .-:::1'J1? S }* $ \ \
l l r trt, in ,:" ' ,@lhi.hry R\t\$
\ l e t w m s a s s g s q m e n t e r ' i d e n c e . a n @ t h e s e s u c c e s s T [ I r e a d : 5 . . 1 f u 1 g g s ? I f t h a t l e v e l o f e n - - . { - \ . \ l
ifull* ';d+;;-s,."Fe,'id;"""bif..e"q 

' 
ffints make ir quire \'

li\CO{,tffe, , 
As a guide for lirerature teachers hoping co ciear that annotarion is counterproductive.

1 $ . t . . . o n n . . . * i t h ' ' t e * t f f i b - r e a d e r s , r e s e a r c h e r s f o u n d t h a c o f t h e m a n y a p - t . " t - i
^ r * . . , @ e t h i n k . o r g / ) . O f t h e t e n p r o a c h e s t o I i t e r a t u r e e m p l o y e d i n t h e c l a s s r o o m , d . j . , {

q*$'tp * suggestions for annotation, four are connections to students interviewed by authors saw the mosr value . ,- $) $ N'

-  , r ^  LUl l l l t rLL  w l l l l  LexLS OI I  l l s  I \eaQwt l te l I l l I l .K  WeD-  teaOefs ,  teseatCnefs  tOUnO Enat  OI  I I le  many ap-  . \ t -  - l
^ r * . . , @ e t h i n k . o r g / ) . O f t h e t e n p r o a c h e s t o I i t e r a t u r e e m p l o y e d i n t h e c l a s s r o o m , d . j . , {

q*$'t0 qY suggestions for annotation, four are connections to students interviewed by authors saw the mosr value . r. $) $ N

un,o+*# .ch ingsorherchanrhepagebe ingread .onesugges-sS.$ fu
i i s ry ' " .a . t i on ' i sexp la in ingh is to r i ca1con tex t ,andano ther -o? lp rcT 'n f i -nd@, . . f , re 'N i

#*Y" {fr*' N$I

TIi::' 
- t in betrer readers), teachers who ioliow this advice are In a srudy conducted by rhe Narional Endow- i.r r | - - rrr ucLrEr !s4qsl)/, Ls4Llltrr5 wrlu lulruw Lrrrs aqvtLc alc Iu a slucly collclucteQ Dy Ltle l\altotlal Dltcluw-

| l F m e n t t o r t h e A f t S , r e s e a r c h e r s n o t e d a p o s l t l v e c o r -
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- Students who have clearly developed and

srreamlined prediction and personalizing from a his-

cory of enjoying and mastering the reading of lit-

eratule will be distracted and frustrated by a task

that requires that they break their concentration to

explicitly display the linguistic equivalent of skills

terature

Wait! Stop Reading!

the flow

Tile even without "active" watchers. Or perhapi

in rptlqof "".tirr." *g!4.*

for the pleasure of reading in the pursuit of becrer \ l
reading skil ls. Surely we must also consider as es- \;\. 'X
sential the enioyment of the work for more capabie I.0r.$ 

'

readers, too. Thar is, if i t matters to us that th.y, I {! ' .1 .r, '
roo, become "iif.ronrffi /it*gdP- - - - - - -  - - - -  - ' . '  . J  \  Y .d | r
sratus aS gOOd reaoets. ' nN\- 

I am fortunate to work with a bri l l iant lrt-

eracy coach who every week sits down with me ro

suggest and construct strategies to improve the

reading experiences in my classes. She is quick to

offer research-based strategies that preview, scaf-

fold, and promote inquiry of a work. lnevitably,

though, she will ask, "'What are you trying to do

with this in the first place?"

Tbat rs the question we have to ask ourselves

more often. I7hen I'm "teaching" a novel, is building

WYg#'"9%,*/T2^^,,",
relation between students who spent the most time

Eading and standardized reading scores (qtd. in

Eallagher 42).In Readicide: How Schools Are Killing

Reading and \Vhat You Can Do about lt, Gallagher

cites several studies and researchers that find a high

correlation berween independent reading cifi-nd-

readlng achlevement scores, vocaDulary acqulsltlon, r

performance with impositions meant to mimic

the processes that got them into our honors-level

licerature classes in the first place. Teachers who

endorse and assign annotation do not see it as "in-

terruption," but their students do. Even proPonents

of annotation admit to o neg"tin-:-pffii',

students aslEl-to-'6ier into a conversation with a .
text"  (Porrer-O'Donnel l  B5;  Brown,  " I ' l l  Have" 73) .  \ \
Fn f*r, wrthout question and regardless of the theo- \
retical Iinguistic paradigm, interruption disrupts $
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More importantly, though, to

performance with the i
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I it,, " 

ar"g. lt,s taking
tice every nuance the direc- | 
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tor and wrirer intended. I something they love and

t,r: surely directors ani. I wrecking it'

wrlters create therr worK
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